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Abstract: The article substantiates the need for the modernization of organizational 
structures of higher educational management in the context of innovative 
development. The experience of the creation and functioning of innovative educational 
structures is described. The article reflects the role of intra-departmental control as 
part of the higher educational management system. Systemic changes caused by the 
processes of modernization of higher education necessitate the improvement of the 
management system of a higher educational institution, the organizational structure of 
management, and the introduction of more effective management methods. 
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1 Introduction 
 
The educational community is aware that the project and 
research-based methodologies contribute to the development of 
the most important creative, orientational, and general 
competency-based abilities and skills. However, it is still 
difficult to single out the personality-related qualities and 
abilities that are most successfully developing during the 
implementation of research activities; as well as to substantiate 
their importance for socialization and professionalization, and to 
propose methodologies for consolidating educational outcomes. 
(1, 2) A solution to this problem could contribute to a change in 
ideas about the content of specialized learning. (3-6) 

Many practitioners raise the issue of developing narrow-subject 
teaching research methodologies. However, it is not the 
methodology that matters, with the widespread implementation 
of research results, the key is the question of changing a 
teacher’s position: either refusing the image of a bearer of an 
amount of ready knowledge or switching to the functions of an 
organizer and analyst of students' independent work. (7, 8) It is 
important that a teacher knows how to highlight problems in the 
teaching material and motivate students to creatively solve them; 
independently develops a methodology for research work, 
otherwise, he/she returns to the beaten path of reproductive 
individual work with students (such as, for example, tutoring). In 
this aspect, it is important that a teacher possesses the culture of 
research and research thinking, mastering the methods of 
designing such forms of educational activity in which the teacher 
would be an ally in relation to students, a senior friend in solving 
educational legal problems. 
 
2 Materials and Methods 
 
The modern environment determines the number of features of 
higher educational management including 

 The multiplicity of higher educational goals; 
 The complexity of the system of interconnected processes; 
 Many control channels; 
 Close interconnection of controlled processes; 
 System management with no clear boundaries; 
 The high inertia of a higher educational institution as a 

system; 
 A high level of democracy in governance; 
 Increasing, in recent years, the degree of independence of a 

higher educational institution’s units and, as a result, 
decentralization in management; 

 Widespread use of information technology in the activities 
of a higher educational institution. (9) 

The above-listed factors actualize the analysis of higher 
educational management problems and the search for new 
managerial models that can increase the susceptibility of higher 
educational institutions to new requirements and adaptability to 
new operating conditions. 

3 Results and Discussion 

Educational program committees (EPCs) are established in the 
structure of some Kazakh higher educational institutions. An 
EPC consists of qualified teaching staff who have experience in 
methodological work in relevant educational areas, health care 
practitioners, and students. The main goal of EPCs is to improve 
the educational process at a higher educational institution. 

The main objectives of the EPC are 

 Systematic implementation of the principles of the 
educational model in accordance with competency-based 
training at all levels of education; 

 Control over educational and methodological support and 
the educational process assistance at a higher educational 
institution; 

 Scientific and methodological support for the 
implementation of educational programs; 

 Monitoring the implementation of innovative educational 
technologies and promising forms of organization of the 
educational process; 

 Assessment of the quality of educational programs in areas 
of specialization and development of recommendations for 
quality improvement; 

 Coordination of the intra-departmental control activities; 
 Systematization and control over the provision of the 

educational process with educational and methodological 
literature. 

The following activities are carried out by EPCs: 

1. Examination of educational programs within specialty 
areas. 

2. A systematic study and comprehensive assessment of 
educational programs with the aim of improving and 
guaranteeing their quality (determining the value of the 
program, achieving the goals and the required degree of 
compliance with the needs of society and the requirements 
of employers, and achieving the effectiveness of training 
methods). 

3. Monitoring the formation of specific competencies among 
students, interns in each discipline within the framework of 
educational programs; Participation in the preparation of 
projects and peer review of standard curricula. 

4. Monitoring the implementation of innovative educational 
technologies and promising forms of educational process 
organization in a higher educational institution. 

5. Planning and reviewing elective disciplines with the 
determination of the place of study, pre- and post-
requisites. 

6. The selection of optimal methods for assessing key 
competencies of students and quality monitoring. 

7. Monitoring the preparation of teaching and methodological 
complexes of disciplines for their compliance with 
regulatory documents such as instruction letters, state 
compulsory education standards, standard discipline 
programs, and educational competency-based models; 
discussion and approval of work programs and their 
vertical coordination. 

8. Determining the need for the development and publication 
of textbooks and teaching aids for the relevant specialties; 

9. Planning for the production of textbooks, teaching aids, 
methodological recommendations, teaching, and 
methodological complexes, and their review and discussion 
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followed by approval at the HEI (higher educational 
institution) Methodological Council. 

10. Independent review of teaching materials submitted by the 
staff of the associated departments for approval by the 
Committee. 

11. Analysis of the quality and procurement of teaching 
materials within specialty areas. 

12. Coordination of educational and methodical work in the 
departments, discussion of plans and reports of 
departments concerning the optimization of the educational 
process; providing advisory and methodological assistance 
to departments in the preparation of educational programs 
at all levels. 

In view of the goals and objectives, in addition to the EPC 
chairman, deputy chairman and secretary, the following 
functional responsibilities of the Committee members are 
provided for experts monitoring the educational process in 
accordance with technologies (innovative, interactive ones, etc.), 
courses and specialties; a test expert; an expert dealing with 
educational programs; experts dealing with teaching practicum; 
an expert assessing competencies; a person responsible for the 
analysis of methodological support, publishing, and advisory 
work. 

The following expert groups are to be created in order to 
effectively carry out functions within the EPC: 

1. Expert group for the development and assessment of 
educational programs; 

2. Expert group for monitoring teaching quality; 
3. Expert group for educational and methodological support 

of educational programs; 
4. Expert group for development and assessment of testing 

tools; 
5. Section for the implementation of 3-language learning. 

The most important function of the EPC is the constant analysis 
of the educational process, monitoring educational programs 
within disciplines. As part of this activity, the continuity of pre- 
and post-requisites is monitored; a catalog of elective disciplines 
for undergraduate, internship, master's-level and doctoral studies 
is formed; the educational path is adjusted according to the 
declared competencies of a graduated specialist. EPCs 
participate in the development of educational standards and 
programs within specialty areas; EPC chairpersons are part of 
the Central Methodological Council (CMC). 

EPCs are actively involved in creating integrated training 
programs. For example, departments and modules included in 
the EPC for basic disciplines have mastered the methodology of 
conducting integrated lectures. The departments of such an EPC 
are currently developing a methodology for the integrated 
teaching of basic disciplines based on the PBL method. 

Another relevant area of EPC activities is the development of 
trilingualism in education. EPCs are doing a great job of 
introducing elements of trilingualism in the disciplines within a 
specialty, as well as individual work programs aimed at 
professional language learning. 

Therefore, the EPC is the entity responsible for the direct 
creation, implementation, and monitoring of educational 
programs including methodological support for them. A lot has 
been done and is being done but more needs to be done to 
achieve our common goal - the formation of a highly 
competitive specialist. 

The most important tool for assessing and monitoring the 
implementation of educational activities is the intra-departmental 
control (IDC). IDC exists as a tool for continuous monitoring of 
the learning quality, the work quality of each teacher, and of the 
department as a whole. IDC is aimed at assessing and analyzing 
the level of professional and pedagogical competence of a 
teacher, providing educational activities and, ultimately, 
assessing the student training quality. 

In the narrow sense, IDC is a system for evaluating the work of 
each teacher by conducting open classes and by attending classes 
mutually. In this case, control is carried out by direct observation 
and a report on the results of such observation. Mutual 
attendance of classes enables assessing many teacher 
competencies such as the knowledge and the application of 
teaching methods and technologies including active and 
interactive methods; the level of knowledge on the topic of the 
lesson (subject and teaching discipline); time management; 
communication skills; the ability to maintain motivation and 
student interest; the ability to organize productive student 
activities during the lesson; providing feedback; using formative 
assessment, etc. Mutual visits are most productive in terms of 
assessing the performance of teaching staff. 

An interesting and important point is the fact that in the process 
of mutual visits and reports on them there can be several options 
for interactions. (10, 11) The first option is when a more 
experienced (more competent) teacher evaluates the work of a 
younger and less experienced one. In this case, in the control 
process, to a large extent, there is an element of mentoring and 
training via feedback from an experienced colleague. The second 
option is when a less experienced teacher is present at the lesson 
of a more competent teacher. At the same time, one should not 
confuse it with a demonstration lesson carried out specifically 
for the purpose of training young teachers. In the case of IDC, a 
less experienced teacher is required to evaluate the work of a 
more competent one. In this case, a number of the following 
interesting problems are solved: the junior colleague must give 
an objective assessment despite the pressure of the authority of 
the senior colleague; the senior colleague must adequately and 
kindly accept the assessment, the view from the young colleague 
by showing a model of correct reflection. Both teachers get the 
opportunity to learn something new from the point of view of 
pedagogical technology and from the point of view of 
pedagogical psychology. The third option is to attend a lesson 
conducted by a teacher with an equal competency level. In this 
case, the assessment will probably be the most objective since 
there is some healthy competition in the assessment. An 
evaluator unwittingly imagines himself/herself in the same 
situation - "how would I conduct a lesson on this topic (using 
this technique)." 

However, mutual attendance of classes is not only productive but 
also the most time-consuming method of control. Ideally, 
attending classes for an objective assessment should occur from 
its start to finish. This means that the supervising teacher 
himself/herself must be completely free from all types of work 
(academic, clinical, scientific one, etc.) for this time. It is 
especially difficult to organize this with sufficient multiplicity. 

Modern technologies enable solving this problem differently - 
via the use of video recordings of a practical lesson, lecture, 
training, real work, etc. Moreover, the video recording of the 
lesson allows for debriefing (analysis of the lesson) with the 
participation of a greater number of teachers of the department 
(or the entire department), to review and analyze the key points 
of the lessons repeatedly, to work out the positive and negative 
sides more deeply. Particularly promising and relevant is the use 
of video recording of an active teaching method. The method of 
debriefing has proven itself in conducting training for the 
assimilation of practical and communication skills by interns. It 
is also very productive in the process of mutual control and self-
training of teachers. This control tool can be indispensable for 
monitoring the work of part-time workers. 

Another very important component of IDC is the peer review of 
the methodological support of classes. It is very important for 
the formation of effective teamwork that all the teachers of the 
department, not only the headteacher and the head of the 
department, participated in the examination of the educational 
and methodological developments, work programs, syllabuses, 
visual aids, and presentations. 

An IDC method is also a cross control of the educational 
achievements of students. It can also be a midterm (intermediate) 
control by another teacher (usually a more experienced one). In 
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the case of part-time workers, such control should be organized 
and carried out as mandatory (a full-time teacher, usually an 
assistant professor or professor, carries out mid-term control of a 
group of students who studied with a part-time job). 
Crosschecking can also affect the assessment of students' 
assignments (essays, presentations, creative assignments, 
discussions, projects, etc.). The next significant component of 
IDC is the mutual examination of the developed test tasks and 
tasks for assessing practical skills (situational tasks, simulation 
scenarios, and tasks for objective structured practice exam). 

A very important component of IDC is the assessment of the 
process by students themselves. First of all, this refers to the 
assessment of a teacher’s work by students. Such feedback 
(usually in the form of an anonymous questionnaire) is most 
unbiased, of course, only if the learning process is completed at a 
given department. However, feedback in the form of 
questionnaires, interviews, or open discussions is also possible 
within the team between teachers. 

The ultimate goal of any method and form of IDC is to increase 
the effectiveness of the pedagogical process, increase the level of 
competence of teaching staff, and improve the mastering of the 
students’ professional competencies. IDC, subject to constant 
and continuous use, is the most effective tool to increase the 
level of competence of the department teaching staff. An open 
and friendly discussion of the IDC results works to consolidate 
the department as a team of like-minded people. 

The case-study method or the specific situation method is a 
method of active problem-situational analysis based on learning 
by solving specific situations (solving cases). 

The main purpose of this method is to train students for solving 
specific problems. There are the following classical case-study 
schools: Harvard (American) and Manchester (European) ones. 
(12-14) The implementation of the method at Harvard Business 
School began in 1924. The Case Clearing House of Great Britain 
and Ireland was created in 1973 at the initiative of 22 higher 
educational institutions; it has been called the European Case 
Clearing House (ECCH) since 1991 and is the leader in 
collecting and distributing cases. 

The teacher provides problematic questions on the topic together 
with a described situation. Students show interest and try to 
solve a specific problem by analyzing and synthesizing the 
information received. (15-17) In order to solve a case, the 
following is recommended: 

1) Students work in groups of 4 to 6 people; 
2) A group selects a coordinator who will try to engage all 

members of the group to participate so that no one 
monopolizes the work; 

3) The coordinator activates the attention of the group if it 
decreases; 

4) The coordinator proposes solutions; 
5) The coordinator writes down the above solutions; 
6) The coordinator will act as a representative of the group to 

state the final solution. 

Students and a teacher built an associogram that helps students 
to better remember and learn teaching material. A project is a set 
of actions specially organized by a teacher and independently 
performed by students. These actions culminated in the 
development of a creative product. The project is valuable 
because, in the course of its implementation, students learn to 
acquire knowledge on their own, gain experience in cognitive 
and educational activities. (18-20) 

When studying the methodology of using modern approaches 
and teaching methods that improve the quality of teaching, 
teachers should know that there are distinguishing features of 
non-standard tasks different from traditional ones. 

Distinctive features of non-standard tasks from traditional ones 
are as follows: 

1) Creative approach; 
2) An independent students’ search of ways and solutions to 

the educational task; 
3) The active reproduction of previously acquired knowledge 

in unfamiliar conditions; 
4) Unusual working conditions. 

The success of the professional activities often depends also on 
knowledge of a foreign language, which is necessary when 
interacting with foreign partners, colleagues, as well as for 
detailed familiarization and preparation of various documents. 
(21-23) It is generally recognized that the motivation of students 
is half the success of a teacher. Today we need to take care of the 
role of youth education, so we must grow up healthy, young, 
intelligent, harmonious and patriotic professionals. Teachers 
should pay attention to students’ reading, not only scientific and 
educational literature but also the press (media). 

The assessment of educational outcomes is an integral and 
important part of the activities of educational institutions. In 
modern higher education, various approaches to assessing the 
results of education are practiced, nevertheless, each of them 
must answer one or several questions such as “what, when, 
whom, by whom and how to evaluate?” 

The effectiveness of the educational program, each studied 
discipline, as well as the educational process as a whole directly 
depends on the goals and objectives of the training, the 
achievement of educational results and the compliance of 
monitoring and evaluation tools with expected results. The most 
commonly used method for assessing educational outcomes at a 
university is testing. A test is a method of measuring a learner’s 
ability, knowledge, or activity in a particular field. 

The state, society, employers, students, and their parents are 
interested in improving the quality of education. At present, 
most HEIs in Kazakhstan are primarily focused on fulfilling the 
requirements of the state, as reflected in state compulsory 
education standards, and indicators of state certification and 
accreditation of HEIs. Both can be considered as regulatory 
requirements for educational services, the need for which is a 
condition for the existence of HEIs financed from the 
government budget. 

Employers are most interested in university graduates since it is 
in the real economy that the result of an educational service, 
expressed in the knowledge and skills of a graduate, can fully 
manifest itself. Therefore, it is obvious that, with potential 
employers, universities should determine which characteristics 
of graduates are most significant for them. At the same time, not 
all employers are now able to formulate impartially and 
competently their own requirements for graduates. Therefore, the 
marketing of potential employers should be active, i.e. it should 
be not only studying but also shaping the demand for future 
graduates. As a result, a number of wishes (requirements) of 
enterprises will be obtained. 

When creating systems for ensuring and assessing the quality of 
higher education institutions, various approaches to quality 
management, as well as methods and criteria are used. There are 
three main methods for assessing quality, which is somewhat 
close, but still differ from each other: 

 The assessment method for quality management of 
university activities (SWOT analysis); 

 A concept based on the principles of Total Quality 
Management (TQM); 

 An approach based on the requirements of international 
quality management standards ISO 9000:2000. 

The quality assessment method based on the SWOT analysis 
involves a systematic self-assessment to identify the strengths 
and weaknesses of the university, as well as positive and 
negative factors of its development. Based on the use of this 
method, measures are developed and proposed for resolving 
problem situations and improving the activities of higher 
educational institutions. 
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In accordance with the terms of the evaluation method, 
performance assessment is based on statistical data obtained 
from the centralized services of the university (planning and 
financial department, accounting, research department, personnel 
department, etc.), annual reports of departments and information 
provided by deans of faculties. Based on these data, relative 
indicators (per teacher, researcher, and student) are calculated 
for the university as a whole, as well as for each faculty 
individually. 

Based on the data obtained, a self-examination report is 
prepared. The purpose of the self-examination report is to 
analyze all aspects of the university's activities that affect the 
quality of education and scientific research. In the process of 
conducting a university self-assessment, a SWOT analysis is 
used, which involves identifying the strengths and weaknesses of 
the university, as well as the positive and negative factors of its 
development. A particularity of this method is that its parameters 
and characteristics may vary depending on national and local 
characteristics. 

The quality assessment method based on the principles of TQM 
is based on a deeper analysis of the university as a producer of 
services. The TQM concept assumes that the university has a 
clearly formulated mission, strategic goals that are developed as 
a result of comprehensive studies of the needs of the external 
environment in the basic services of the university. The TQM 
method implies a process approach to the activities of 
universities, uses a number of specific, quite complex, but very 
effective methods and tools of quality management. (24) 

When choosing a TQM strategy, quality in the broad sense of the 
word becomes the main goal of the organization's functioning. It 
is not only about the quality of the actual services or products, 
but about the quality of the organization’s interaction with the 
outside world, the quality of its functioning and management, 
the quality of life of its employees. 

In addition, another method, based on the requirements of 
international quality management standards ISO 9000:2000, 
involves identifying stakeholders, their requirements for 
services’ quality, creating a system for continuous improvement 
of activities. This method is based on the fundamental principles 
of quality management including the process approach. In it, 
unlike the TQM model, a key management toolkit is a 
documented management system focused on quality. 

In particular, such documents as “quality manual”, “document 
management”, “personnel management”, “classroom 
management”, “logistics management”, “library information 
resource management”, “management of the applicants’ 
selection process”, etc. are being developed. In order to support 
and ease the use of this documentation, an information model of 
the quality management system is created, access to which is 
available to all interested audiences. A feature of ISO-based 
models is that they do not imply uniformity in the quality 
management structure and uniformity of documentation. 

In accordance with the requirements of international standards, 
the quality system is interpreted as a quality management system 
consisting of three subsystems: a quality management system, a 
quality assurance system, and a quality confirmation system. 
(25-27) Quality management is based on documentation in 
which all processes are described (documented), as well as the 
actions of process participants to achieve the required level of 
quality. The necessary documentation is available in each 
university including technological documentation (educational 
programs), regulations on structural units, internal audit plans, 
etc. (28-30) 

Technological and regulatory documents form the foundation of 
the entire quality management system, so it should be brought 
into line with modern requirements (including the requirements 
of state standards). 

The mandatory documents of the quality system include: 

 Quality objectives and policies, 
 Instruction on quality management, 
 Description of processes, 
 Description of the interaction between processes, 
 Registered data on quality (quantitative indicators). 

Currently, HEIs, on the basis of the above methods, use the 
following models of quality management systems: 

1. EFQM (European Foundation for Quality Management) 
model. Among European organizations, the most popular model 
is that of the European Quality Award developed by the 
European Foundation for Quality Management (EFQM). The use 
of the EFQM model implies not only a competitive assessment 
but also a serious diagnostic study and measurement of the 
capacity and effectiveness of the organization’s management 
potential, an assessment of the maturity of the management 
system in relation to a benchmark, identification of strengths, as 
well as areas where improvement is advisable. It also uses two 
groups of criteria, like the industry competition model. 

2. Model of the American “Baldrige National Quality Award” in 
the field of education. In order to achieve excellence, this model 
is based on the following educational criteria: leadership, 
strategic planning, focus on students, stakeholders, and the 
market, measurement, analysis and knowledge management, 
focus on faculties and staff, process management, and results. 

3. Model of a quality management system based on the 
international standard ISO 9001:2000. This model implies a 
demonstration of the university’s ability to produce services that 
satisfy consumers; moreover, their needs are regularly monitored 
and studied. In accordance with the requirements of the standard 
ISO 9001:2000, the main goal of a HEI should be to increase the 
satisfaction of individuals, society and the government in 
educational services, training of specialists, scientific products, 
etc. 

4. Model of the Association of Universities in the Netherlands 
(VSNU). The basis of this model is the idea of dividing all HEI 
activities into three main business processes: educational 
activities, research, and services offered to society. 

5. Benchmarking model for Australian universities. The purpose 
of this model was to develop the perfect Benchmarking Guide 
for Australian universities with the aim of conducting a self-
assessment and independent evaluation of their activities and the 
results obtained and evaluating the university's quality 
management system. (31) The benchmarking guide is intended. 

 To provide the university top management with tools to 
identify development trends and conduct continuous 
improvement of activities; 

 For structural departments of universities that wish to 
compare the quality of various types of their activities; 

 To determine the competitiveness of the university. 

6. Model of the Center for Higher Education Policy Studies 
(CHEPS) of the University of Twente (the Netherlands). The 
model is based on a self-examination guide developed as part of 
a cooperation project between the Center for Higher Education 
Policy Studies (CHEPS) of the University of Twente and the 
Information Scientific Center for State Accreditation of the 
Russian Federation. The basis of the self-examination is the so-
called checklist, which is a combination of various indicators, 
questions, and requirements divided into several blocks and 
covering almost all aspects of the educational institution. 

7. The Belgian-Dutch model (HBO Expert Group) or “Method 
of improving the quality of higher education based on the EFQM 
model” was developed in 1999 by an expert group consisting of 
representatives from the Netherlands, Denmark, and Belgium. 
The method is focused on issues of quality management in 
higher educational institutions and can be used to conduct self-
assessments and determine orientations for improving the 
activities of an educational institution, and allows universities to 
carefully prepare for external testing. 
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8. The standards and directives of the ENQA (European 
Association for Quality Assurance in Higher Education). The 
ENQA was created in order to coordinate the development of 
European quality standards and solve the problems of 
certification and accreditation of educational programs and 
institutions. In accordance with the decision of the Berlin 
Declaration, ENQA has developed “Standards and Guidelines 
for guaranteeing the quality of Higher Education in the European 
Region”. This document is the basis for building systems of the 
internal and external assessment and the quality assurance of 
education and accreditation of the European agencies for 
assessing the quality of education. 

Each model is used in HEIs in different countries in function of 
the policy and structure of an educational institution. 
Kazakhstan, for example, has chosen a management model 
based on the requirements of international quality standards ISO 
9000:2000. The choice of model is most likely due to the 
following advantages: 

 The transformation of the educational process into a 
modern system focused on quality, i.e. oriented on the 
satisfaction of the needs of interested parties and primarily 
a student, as the main consumer of education; 

 Improving the quality of applicants' recruitment; 
 Increase in student attendance and academic performance; 
 Advantages in licensing and certification; 
 Measurability of indicators by which teaching work is 

assessed; 
 Enhancing the teacher competency level, improving the 

qualification level for the conduct of disciplines; 
 Clear planning of the lesson schedule, early 

communication of changes in the schedule and 
replacements of teachers; 

 Streamlining the management of external and internal 
documentation including in cases of changes made to the 
documentation, and familiarizing specialists with them; 

 Enhancing the competitiveness and the image of the 
teachers of higher educational institutions; 

 The clarity of the activities of the university accreditation 
indicator "the effectiveness of the university system to 
ensure the quality of education." 

The advantage of the quality management system (QMS) is that 
the system covers all the activities of higher education 
institutions without exception. The QMS in an educational 
institution, like the quality management system in any other 
organization, considers the entire technological chain of 
activities according to its processes. The process approach 
inherent in the international QMS standard clearly regulates 
research and analytical work, planning and quality control of 
educational services, internal audits, educational work, market 
analysis, and customer satisfaction assessment, as well as 
complaint management. The quality management system also 
regulates such activities of an educational institution as 
personnel management, and infrastructure, which includes not 
only educational buildings but also social facilities, as well as 
the management of the professional educational environment. 
(32) 

4 Conclusion 

The intra-university quality system of the educational process is 
monitored at 4 levels. Student-level monitoring is carried out to 
identify students' satisfaction with the quality of the educational 
services provided. The form of diagnostic procedures, in this 
case, is a questionnaire. The timing of the diagnostic procedures 
is 2 times a year (questioning students to identify the degree of 
satisfaction with the quality of the educational services provided 
and the questionnaire “Teacher through the eyes of a student”). 
In order to conduct questionnaires, they are developed and 
constantly reviewed (in view of changes in the organization of 
educational and other processes at the university), then approved 
by the rector. An analytical report is compiled in accordance 
with the results of the questionnaire. This report is discussed at 
the academic council of the university, educational and 
methodical councils of faculties, who compile an action plan. 

The department-level monitoring is carried out to identify 
experience in the use of new teaching technologies, exchange of 
experience, to relate the quality of teaching to learning 
outcomes, to identify the reasons for the low level of students' 
assimilation of knowledge in individual disciplines, to assess the 
availability and quality of work programs and methodological 
support. 

The faculty-level monitoring is carried out in order to identify 
the level of educational and methodical work in the department, 
assess the quality of educational programs, educational literature, 
and organize certification procedures. 

The university-level monitoring is carried out in order to identify 
the relationship between the quality of educational and 
methodological work and the results of training with different 
teachers and in different departments, as well as to assess the 
quality of the educational services provided at the faculties and 
at a HEI in general. 

The quality assurance of the organization of the educational 
process can be carried out in the educational unit as a whole and 
in certain areas of work, for example: 

 Quality of lecture classes at the department; 
 Organization of final certification at the faculty; 
 The state of regulatory documentation on the organization 

of the educational process at a university, etc. 

When implementing the quality assurance of the organization of 
the educational process at any level, a verification program is 
drawn up, which selectively includes quality indicators 
corresponding to the area being checked. 

Therefore, in the intra-university system of quality assurance of 
the organization of the educational process, the following types 
of checks can be used: 

• Comprehensive one, which implies the analysis and assessment 
of the activities of the structural unit of the university in all 
aspects of its activities. These checks are carried out by the 
decision of the rector; 

 Self-examination is carried out annually by the head of the 
structural unit in all areas of activity and is issued in the 
form of a report for the academic year; 

 Spot checks are carried out with the aim of analyzing and 
assessing a particular area of activity of a particular 
structural unit; 

 Operational verification implies working with structural 
units, the activities of which revealed deficiencies or 
deviations in the implementation of regulatory documents 
governing the organization of educational activities; 

 Questionnaire (in the form of a sociological study) assesses 
the quality of the educational process by consumers 
(students, teachers, employees, parents, and employers); 

 Testing can be conducted to control regulatory documents 
when determining the level of methodological training for 
the purpose of expert analysis. 

Organizational issues for verification are assigned to the 
department for monitoring the quality of the educational process, 
which includes 

 Preparation of the rector’s order on the composition of the 
commission, the timing, type of control, and date of 
submission of the final document; 

 Scheduling a check; 
 Preparation of a final document based on the results of 

verification of internal university control. 

The procedure for the implementation of intra-university quality 
assurance of the organization of the educational process of a 
faculty (department) includes 

 Creation of a commission consisting of the chairperson and 
those responsible for the identified areas of verification; 
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 Approval of the composition of the commission, inspection 
plan and schedule of its work by the university rector; 

 The activities of the commission created to analyze the 
work of the unit according to the relevant audit plan; 

 Preparation of an analytical report on the results of the 
audit; 

 Familiarization of the head of the unit with the results of 
the audit; 

 Speech of the chairperson (members) of the commission at 
a meeting of the Council of the faculty (department), 
Teaching and Methodological Council of a university; 

 Making decisions and drawing up plans for preventive and 
corrective actions based on the results of the audit. 

In order to ensure the required quality of the audit, the 
commission may include university staff, as well as 
representatives of the teaching staff and employers. 

The commission conducting the audit has the right: to request 
any information necessary for work related to the issue being 
studied; carry out the monitoring of students' knowledge and 
their questioning, attend training classes, if this is provided for 
by the verification plan. 

The analytical report reflects all the sections highlighted in the 
verification plan. The content of each section should be built 
according to the following system: positive aspects; limitations; 
conclusions and offers. 

The copies of documents certifying the facts stated in the audit 
materials and confirming the correctness of the conclusions of 
the commission may be attached to the certificate. 

At the university level, quality assurance of the organization of 
the educational process by the faculty and departments is 
organized according to the following indicators: 

Status of regulatory documents: 

 Provision of all specialties of the faculty with government 
standards. 

The status of operational syllabuses: 

 Provision of all specialties with standard syllabuses; 
 Provision of all specialties with approved operational 

syllabuses; 
 Timeliness of approval of operational syllabuses; 
 Conformity of operational syllabuses to standard ones. 

The quality of operational disciplinary curricula: 

 Provision of all disciplines with standard curricula; 
 Provision of all disciplines with approved operational 

curricula; 
 Timeliness of approval of operational curricula; 
 Compliance of operational curricula with standard ones; 
 Compliance of curricula formalization with the 

requirements of university standards; 
 Timely updating of the content of operational curricula in 

accordance with the requirements of the current state of 
science; 

 Availability of operational curricula for elective courses, 
special seminars, and special disciplines. 

Educational work planning: 

 The availability of a long-term plan for the development of 
the faculty, the timeliness of its consideration and 
approval; 

 Completeness of the relevant areas of the faculty; 
 Timeliness of the discussion of the issues posed by the 

academic council of the faculty and dean’s office; the 
recording of the issues in the minutes; 

 Timeliness and validity of decisions made. 

Organization of work with graduates: 

 An operational plan for working with graduates and 
external consumers of educational services; 

 Forecasting and long-term development of specialist 
training for certain areas; 

 The effectiveness of employment activities; 
 The effectiveness of ongoing activities. 

Career guidance: 

 Availability of a career guidance plan, teaching materials, 
advertising booklets; 

 Clear and timely organization of lectures in schools, 
lyceums, and gymnasiums for parents and schoolchildren, 
coordinated with other faculties; 

 Organization of effective work in nearby secondary 
schools; 

 The effectiveness of career guidance work carried out by 
the faculty. 

Qualification level of the teaching staff: 

 Compliance of the education of teaching staff with the 
positions held; 

 Professional level of teaching staff; 
 Availability of a continuing education program for 

faculty’s teaching staff and its feasibility; 
 Organization of work to guide the training of 

undergraduates and doctoral students. 

Organization of educational activities: 

 Availability of schedules of the educational process and its 
compliance; 

 Availability of student work schedules; 
 Timeliness of drawing up and approval of the class 

schedule. 

Educational and methodological support: 

 Methodological support of the educational process, 
compliance with modern requirements for the training of 
specialists; 

 High quality of methodological support; 
 Sufficient quantity of educational and methodical literature 

(manuals, developments, etc.) published by the teaching 
staff of the faculty; 

 Organization of methodological seminars (intra-university 
and inter-departmental ones); 

 Implementation of modern educational technologies, new 
teaching methods, and means for enhancing the cognitive 
activity of students; 

 Provision of disciplines with test materials; 
 Timeliness of updating educational and methodological 

support. 

Certification organization: 

Organization of current and midterm monitoring: 

 Timely conduct of the register of educational achievements 
of students; 

 Clarity and timeliness of the organization of current 
monitoring; 

 Timeliness, completeness, and effectiveness of measures 
taken upon absenteeism; 

 Timeliness of providing information on underperforming 
students to the dean's office; 

 Compliance with the rules for conducting current 
monitoring and reporting the results of midterm monitoring 
in the rating sheets; 

 Work plans of the faculty have to include questions about 
the organization, results and effectiveness of current 
monitoring; 

 Recording of issues related to the results and performance 
of the current monitoring in the minutes of meetings of 
departments and faculties. 

Organization of intermediate certification: 
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 Availability and adherence to a consultation schedule; 
 Timeliness of preparation and approval of the exam 

schedule; 
 Correct preparation of examination sheets and referrals. 

Logistics capacity support of the educational process: 

 Provision of educational and laboratory equipment and 
training aids; 

 Participation of the faculty in the formation of logistics 
capacity support of the educational process; 

 The presence of exhibition stands to show the state of the 
educational process at the faculty. 

The presented intra-university system of education quality 
assurance enables the provision of the educational process with 
various types of control and monitoring measures. The system 
analysis and the evaluation of all indicators, on which the 
educational outcomes depend, enable developing corrective 
measures and determining areas for improvement in educational 
activities at all levels, is one of the most important elements of 
the educational quality management system in a university. 
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