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Abstract: The paper presents the potential of literary texts with the theme of Shoah in 
the field of forming the desired profile of citizens of a democratic society. After the 
introduction, we briefly focus on the anchoring of the Shoah in Czech curricular 
documents focusing on the educational field of Czech Language and Literature, then 
we deal with the possibilities of Literary Education in the presentation of Shoah events 
and then the importance of multilateral perspective on the Shoah and its educational 
and axiological potential. We demonstrate various multilateral views on the issue of 
the Shoah with artistic narratives in which one line of events of the Second World War 
is viewed from another or from different angles. 
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1 Introduction 
 
The warnings presented to us by the Shoah phenomenon are still 
very topical (see Abrams, 1997; Jacoby, 2016). In particular, the 
challenges that draw attention to various forms of ostracism, 
persecution, intolerance or hatred. The urgency of the issue is 
underlined by various researches, the center of which is the 
finding of perceptions of anti-Semitic sentiments in society. 
Some of the research surveys were conducted with respondents 
from among the Jews themselves, which in our opinion makes 
their results more urgent, relevant and more informative (for 
example, Antisemitic Violence in Europe, 2005–2015. Exposure 
and Perpetrators in France, UK, Germany, Sweden, Norway, 
Denmark and Russia (Due Enstad, 2017). The term Shoah in the 
article refers to the experience of one line of World War II 
events by Jews as a religious group or as an ethnic group (see 
Mémorial de la Shoah, 2017; Arndt, 2020). 

Holý (2016, p. 573; compare Holý et al., 2011) emphasizes the 
need to present the events of one line of World War II through 
various media, which to some extent connotes multilateralism in 
our defined area: “The Holocaust as a historical event, let us 
perceive it and evaluate in any way, has become a breakthrough 
in the development of modern European civilization. It is the 
subject of an examination of history and other humanities, but 
also a challenge for literature and other media, especially film”.  
 
Pohl (2020, p. 133) said “that the role of Holocaust studies for 
societies is very distinct has to cope with different contexts, 
though its main asset should remain a methodological and 
conceptual rigor as well as an openness to new and even more 
unpleasant findings. It can deliver the basis for societal 
discourses that transcend rituals of memorialization (…). 
Holocaust research can also identify and evaluate examples of 
help and rescue, of international intervention. Finally, the most 
important pursuit for our understanding of the Holocaust and the 
lessons to be drawn from it should be an apprehension and 
analysis of the destruction of democratic order or of any order 
based on a law-abiding state”. 
 
Sydnor (1987 in Lindquist, 2010) summarizes the importance of 
the issue for today´s society in the sense that the Holocaust is a 
standard with which people compare the importance of 20th 
century events, while recalling a phenomenon we must not 
forget because of its uniqueness. Anker (2004 in Lindquist, 
2010) puts it in a similar way, arguing that in today´s relativized 
world, in which the boundaries between good and evil are clearly 
outlined, one thing can be agreed upon, and that is the yardstick 
for absolute evil.  
 
 
 

2 Anchoring the term of the Shoah in Czech curricular 
documents 
 
Citizens of the Czech Republic are acquainted with various 
aspects related to Shoah events within the framework of 
institutional education in various educational fields. The most 
fundamental in this area is the educational field of History, 
which is predestined by its focus on the presentation of various 
events embedded in history. In this course, Czech students are 
introduced to the manifestations of the Second World War due to 
the chronological order of the curriculum in the ninth grade (see 
Jeřábek et al., 2017). It is not our goal to argue with the 
importance of some historical stages for a citizen living in the 
twenty-first century: here we come across a situation where 
students are relatively familiar with prehistoric times in the sixth 
grade, but the events of the second half of the twentieth century 
are introduced very thoroughly because there is no time left for 
these. 
 
Very often, the term Shoah is synonymously confused with the 
term Holocaust (for a definition of the Holocaust, see Grech, 
2000).. We do not consider the synonymizing of naming specific 
aspects of the Second World War to be an insufficient 
precondition for the implementation of these events into teaching 
or for their curricular (non)anchoring. From a terminological 
point of view, we see the importance of explicitly expressing the 
view from which the issue is viewed and, depending on the 
chosen focus, use common names (Mašát, 2018). Carrier et al. 
(2015, p. 5): comment on the indistinguishability of terminology 
in the field of world curricular documents: “In general, the term 
'Holocaust’ is used. A smaller number of curricula use the term 
'Shoah' or both. In some cases, the curricula completely avoid 
the terms 'Holocaust' and 'Shoah'. Instead, they use alternative 
terms such as 'extermination' or 'Jewish genocide' and refer 
indirectly to the event itself (using terms such as 'concentration 
camp' or 'final solution'). It is worth noting that significant 
differences can be observed in the field of integration of the 
mentioned topic between schools located in Western Europe and 
the countries of the former Soviet Union. In schools that were 
under Soviet influence until the early 1990s, the issue of the 
Shoah, with all its connotations, is ignored or downplayed 
(Carrier et al., 2015). Differences can also be traced between 
schools within Israel, between private, state and Jewish 
educational institutions (see Cohen, 2016; Porat, 2004). The 
Israeli educational system is a model in the field of integration of 
the Shoah phenomenon into curricular documents. We believe 
that the Jewish state curriculum can be inspired by some 
methods or procedures of implementing a given phenomenon 
into a curriculum applied at various levels of institutional 
education. 
 
The integration of the Shoah (Holocaust) into teaching in the 
Czech Republic is in the autonomy of individual schools. That 
autonomy results from the existence of School Educational 
Programs, which educational institutions create themselves, 
based on profiling about geographical or demographic aspects 
and the like. Rýdl & Šmelová (2014, p. 15 in Mašát & Sladová, 
2019, p. 457) notes: “In the spring of 1999, the Czech 
government adopted a fundamental document on a new concept 
of the Czech education system, which was specified in the form 
of the so-called White book (…). A significant change is the 
draft three-step curriculum consisting of a national curriculum, 
which defines the general objectives developed by the 
framework educational programs for individual levels of 
education”. Framework Educational Programs in the Czech 
Republic define the boundaries of School Educational 
Programs, for the same level of education and broadly determine 
what, how and when to be taught. 
 
The topic of the Shoah should be part of the teaching at primary 
schools not only regarding the aspects outlined above. As 
already mentioned, the term Shoah is not found in the 
Framework Educational Program for Basic Education, the term 
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Holocaust is encountered only in the curriculum of History (see 
Jeřábek et al., 2017, p. 56), which, for example, given the 
definition of the field of Citizenship Education has a somewhat 
startling impression, of the given educational field with events 
connoting the Shoah or the Holocaust. 
 
It is surprising that with the amount of information about the 
dimensions that the Shoah acquired, especially in the years 
1942–1945 (see Nadler, 2011), this phenomenon was not 
implemented in curricular documents. We do not find the term 
Shoah in cross-sectional topics, which with their expected 
outputs (especially in the field of attitudes and values) directly 
encourage the integration of this topic (see Mašát, 2017; Mašát, 
2018; Mašát, 2019b; compare Kreislová, 2006). 
 
3 The potential of literary education in the context of the 
presentation of Shoah events to pupils and students 
 
We believe that literary texts have considerable potential for 
presenting Shoah or Holocaust events to pupils and students at 
all levels of institutional education (see Jordan, 2004; Oliveira, 
2017; Russel, 1997). 

The results of a sound research survey, which ascertained the 
level of reception and interpretation of three selected texts, at the 
core of which is the issue of the Shoah, show that lower-
secondary school pupils are largely interested in this area of 
literature, they are able to understand it and they are also able to 
interpret it - within the framework of their current factual 
knowledge about the period of the Second World War and 
depending on their cognitive development and reading 
experience (Mašát, 2019d; Mašát & Šmakalová, 2020). As part 
of research focused on the reception of selected Shoah-texts by 
lower-secondary school pupils, we found, for example, that a 
sample from the Diary of Wilm Hosenfeld (in Szpilman, 2006), a 
member of the Nazi party, attracted young readers, they were 
able to understand it and at the same time, through an excerpt, 
they were acquainted with a different view of the events than 
what is overwhelmingly presented to them. As part of their 
research, Jindráček and his team (2011) concluded that activities 
that enrich Literary Education with a historical and cultural 
context are among the pupils´ most popular activities (compare 
Hník, 2012). 
 
A considerable number of intentional Shoah texts are currently 
being written (Yudin, 2019). We are of the opinion that teachers 
of Literary Education should choose books on the Shoah very 
judiciously, because not all publications, although intended for 
children and young people, are suitable for reception by children 
and teenagers living in the twenty-first century (especially the 
language component of narratives, possible the intentional nature 
of some narratives or the application of schematic techniques in 
certain artistic narratives). Objective reception and subsequent 
reflection of texts can lead to the selection of appropriate 
literature. This area of literature seeks to connect different 
narrative traditions, writing about history and the biographical 
area of literature with intentional literary work (Kokkola, 2003). 
It is important to realize that the desired educational effect can 
be achieved by presenting less quality literature on the Shoah 
than a large amount of literature that does not reach an enough 
artistic level. We believe that literary texts on the Shoah have the 
potential to attract primary school pupils, stimulate their interest, 
and thus influence young recipients appropriately in the field of 
axiological values, of course, subject to several conditions (see 
Esi, 2012) 
 
The research survey, in the center of which was to find out the 
opinions of Czech Language and Literature teachers on the 
implementation of the Shoah in the teaching of Literary 
Education, showed that most teachers in the field of education 
when choosing texts (examples) from the content composition of 
reading-books (see Mašát, 2019b; Mašát, 2019c). As part of the 
analyzes of these teaching aids, which took place in 2017 and in 
2020, we found that the representation of examples thematizing 
one line of events of the Second World War is relatively small 
(Mašát, 2019a; Mašát, 2017). Although there has been some 

progress in the positive direction over the past three years, we 
believe that the proportion of excerpts on the subject still does 
not match the message these events give to citizens living in 
today´s global society (for example associated with a high level 
of xenophobic manifestations or certain forms of persecution of 
certain sections of the population). 

4 A multilateral view of Shoah events through selected 
artistic narratives 
 
Readers who are presented with Shoah-themed texts in order to 
form their desired axiological values (see Hník, 2017; Jordan, 
2004; Jindráček et al., 2011; Kokkola, 2003; Oliveira, 2017) to 
build their moral integrity or to is to acquaint with this historical 
epoch through artistic narratives (compare Sladová et al., 2016) 
in our opinion they should be acquainted with different views on 
the issue. We do not want to deny the suffering of Jews, which 
stems from the fact that the Shoah was directed primarily against 
this group of people; on the other hand, we dare to say that the 
events taking place in today´s world, at the same time, are to 
some extent considering the different views and arguments at the 
level of the actions of the various stakeholders. From the artistic 
literature, this work can include, for example, the work Shop on 
the Bark (Obchod na korze - in parentheses is the title of the 
publication in the language in which the book was written; if the 
original text was written in English, then we state only the 
original title), in which the Aryanization of Jewish trade is 
thematized, while the events connected with this process are 
viewed primarily from the focus of the Aryanizer. Another 
publication that can be included in this area is the book Puppet 
boy of Warsaw, which deals with the suffering of the inhabitants 
of the Jewish ghetto from the point of view of the interaction 
between a Jewish boy and a Nazi soldier. The symptomatic work 
falling into this area is Sunflower. A narrative of guilt and 
forgiveness (Sonnenblume), in which various persons comment 
on the question of whether a persecuted Jew has the right to 
forgive his German tormentor. The work Book thief is exhibited 
on the confrontation of experiencing one line of events of the 
Second World War between a Jew hiding with a German couple 
and their adoptive daughter. In The Storyteller, the author 
confronts a daughter whose mother was murdered in an 
extermination camp with a man who was a member of the SS 
during World War II.  
 
A multilateral view of defined events can be presented through 
Shoah-texts from the focus of the non-Jewish population. The 
application of this procedure can to some extent increase the 
interest of recipients in texts on a given topic and possibly in the 
Second World War as such. The field of this literature includes, 
for example, the work Woman in Berlin (Frau in Berlin), which 
to some extent reverses the perspective of the suffering of people 
affected in some way by some line of World War II.  In My Dad, 
Auschwitz Commander: The True Story of a Girl Who Grew Up 
as Auschwitz Commander´s Daughter (Mon père le 
commandant), daughter of the commander of the extermination 
camp portrays a view of life. The publication Orphan monster 
spy deals with the impact of the headless decline of Nazi 
ideology and its effects on the next generation. The book 
Farewell to Sidonia (Abschied von Sidonie) presents the hitherto 
considerably neglected Roma Holocaust. The publications The 
Commander in Auschwitz (Kommandant in Auschwitz) and 
Death are my craft (Mort est mon métier) give readers an insight 
into the process of the most mass extermination of certain groups 
in history from the focus of its architects. Our thesis is based on 
the belief that everything new is interesting in a way and at least 
for some time we will be more interested. It is also based on the 
results of analyzes of reading-books (see above), which showed 
that the small representation of texts with the theme of Shoah is 
mainly represented by examples from works centered on 
demonstrations of the suffering of persons of Jewish nationality 
before World War II and World War II. 
 
Unfortunately, texts that thematize the fate of Jews after 
returning from concentration or extermination camps, i.e. their 
post-war destinies, are largely delayed. Among the most recently 
published, we can mention, for example, the work Cilka’s 
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journey, in which the author develops the fate of one of the 
supporting characters of the work Tattooist of Auschwitz. After 
returning from the concentration camps, Cilka experiences 
another tyranny, this time by the communist regime. In the 
works Salt to the sea and Between shades of gray, the author 
explains the same events through different characters (different 
focalization). We believe that even these facts in a way fall into a 
multilateral view of one line of events of the World War II. 
 
When presenting texts that show the Shoah from a different 
point of view than the one in the consensus, the role of the 
teacher in leading the lesson in which these texts are presented to 
the pupils is undoubtedly important. It is essential that the 
pedagogue masters the basic facts related to the World War II (at 
this point, those who have approval for the educational field of 
History have a somewhat simplified position), so that there are 
no undesirable interpretations of the presented texts artistic 
narratives (see Lindquist, 2008) The teacher must take into 
account a significant number of aspects related to the target 
group (see Lindquist, 2010). Fundamental discrepancies can be 
expressed at the level of the teacher´s personal interest in a 
defined phenomenon. In the article titled In Teaching the 
Representation of the Holocaust (2004), Hirsch and Kacandes 
argue that the subject of the Holocaust permeates many 
educational disciplines (such as History, Literary Education and 
Psychology), with the defined phenomenon being a key part of 
liberal education for many teachers and students. 
 
The multilateral view of Shoah events can also be applied at the 
level of comparison of various totalitarian forms of government. 
At this point, we will not forgive ourselves for the sip that pupils 
are (albeit to a small extent) acquainted in some way with 
literary portrayal of the Shoah phenomenon, but artistic texts in 
the center of which are the impacts of the communist regime on 
citizens or society as a whole are not in Czech reading-books for 
lower-secondary schools. It is not our goal to assess the extent to 
which the communist regime and Nazism (fascism) are similar, 
however, for the purposes of the impact of reading these 
narratives on pupils at the axiological, moral and ethical level, it 
does not matter to which extent we choose to adopt desirable 
values. 
 
5 Conclusion 
 
In our opinion, the multilateral view of the Shoah´s events are 
far behind in Literary Education at the second stage of primary 
schools. The question is whether teachers are afraid of the 
unwanted sound of these texts, whether in terms of their 
distorted interpretation or the reaction of the family or school 
management to the fact that students are acquainted with the 
diary of a Nazi soldier in institutional education. However, 
young recipients should be acquainted with different views of 
the world, they should learn to look at its problems from 
different perspectives, they should learn to critically evaluate the 
information that is presented to them to a large extent in today´s 
world, they should be able to critically and, last but not least, 
they should learn to argue their views. It is a different view of 
the issue of the Shoah (not only) through literary narratives, it is 
possible to teach pupils and students at various levels of 
institutional education these skills and abilities. 
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