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Abstract: The paper evaluates teaching methods in the school subject Arts on the 2nd
level of primary school. The collected data were evaluated using the grounded theory,
which is based on the research processes of open coding, axial coding and selective
coding. The research brough about a new theory that introduces an evauation
workbook into the teaching of Arts class — a practice which is not common in Slovak
schools. The evaluative research tool (non-standardized) is not only aimed at
supporting and streamlining processes in Arts class, but also at motivating students in
their artistic endeavours.
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Introduction

Arts class is built on the knowledge that not all learning can be
mediated through language alone (Vaachova et a., 2019).
Therefore, the arts, as a medium, supports learning,
communication and self-expression. Students' artistic creations
should follow goals of an artistic activity. Setting individual
goals, as opposed to setting a uniform goal for the whole class,
will help students think about the ways to achieve this goal. The
uniqueness of the personal goa stimulates internal motivation in
the student (Pretty, 1996). The most important thing here is to
plan specific steps and choose strategies to achieve them. In
order not to deviate from the goal, the entire process must be
monitored and continuously reflected upon (Kovacova, 2020).
Reflection can help students identify a problem for which a
suitable solution will need to be found. Being aware of specific
strategies to solve a problem can bring a deeper understanding of
the essence of the solution. Such solution could be used to solve
other problems as well. The artistic process, as described above,
is made up of several elements of self-regulation. Therefore, it
appears to be a suitable means for personal growth and
development. The result of such development, as claimed by
Wolters (2003, p. 189), is autonomous, reflective and effective
students - students who have cognitive and metacognitive
abilities as well as the motivation and attitudes necessary to
understand, monitor and guide their own learning process. The
aforementioned author also admits a change in metacognitive
abilities, which are defined as the conscious control and
management of one's own cognitive processes, the purpose of
which isto learn as effective as possible and to progress towards
achieving set goals (Popham, 1975; Benci¢, et al., 2020,
Valachovd, 2022).

1 Evaluation in the Arts class

The learning results can be evaluated in several ways. Tests are
mainly used to determine cognitive results (knowledge) and, less
often, skills and attitudes. These educational results are
determined almost exclusively in individual subjects. Delacrus
(1994), Fisher (1994), Prucha, Walterova, Mare§s (2009),
Stufflebeam (2000), Valachova (2011), Kovacova (2015) state
the following methods of determining educational results:

1) Comparison of educational results in one subject between
different types of schools. Such comparison shows how the
educational results of a specific subject are shaped by a
different type of school.

2) Comparison of educational results at the same type of
school between individual subjects.

3) Evaluation of educationa results of school graduates. This
evaluation aims at finding out the educational results of
students who have graduated from a primary school and

are coming to a secondary school, or secondary school
graduates who are coming to a university.

4)  Comprehensive evaluation of educational results and their
determinants.

For the research hereunder, a comprehensive evaluation of
educational results and their determinants seems to be the most
suitable method (Gavora, 2008). In the evaluation process, the
teacher can monitor the following aspects:

1) The course of children's artistic activity and their artistic
expression. Specifically, the effects of education on
children's artistic dispositions, such as artistic sensitivity,
creative imagination and fantasy, and of course creative
thinking.

2)  Children's behavior related to evaluation, artistic creativity
and artistic perception. The upbringing influences the
general creative, ethical and intellectual dispositions of
children.

3) Own actions during educationa activities. The teacher's
teaching preferences and psychodidactic dispositions play a
role here. The teacher's assessment, which is intuitive, is
essentially complex. It is an immediate reaction, an
assessment and an immediate feeling one gets from the
given at work in the form of a verba statement
(Vaachovd, 2011).

It still remains questionable whether the learning results of the
Arts class are to be evaluated using a standardized test. There are
still many voices that question its use, but for the sake of an
argument we would like to use an example from Finland. The
Finnish school system regularly achieves excellent results in the
PISA assessment (Laitinen et a. 2011). In 2010, Finland carried
out the first evaluation of art education in the national education
system focused on learning results from the subjects Music,
Visua arts and Crafts in the ninth grade. Specifically, this report
describes the evaluation that was carried out on a sample of 152
primary schools with a total number of 4,792 students. The
structure of the evaluation was as follows: First stage — all
students completed a general written task/test (pencil-and-paper
task), which included all 3 subjects. In the second stage, schools
were divided according to subjects into three groups. In each
school, students then took a test (pencil-and-paper) on a specific
subject. Later, some students were given creative tasks
(production assignments) from the same subject. The evaluation
also included a questionnaire for principals and teachers on the
Arts teaching and possible obstacles in the educational process.
The students provided information about the learning process
and the competences achieved in these subjects. (Laitinen, et al.,
2011). This evaluation is interesting for us from several points of
view. The way the Arts was evaluated in Finland makes a strong
argument for starting similar processes also in Slovakia.

2 Research design

The research focuses on the Arts assessment from the student's
point of view at the end of primary education. The broad term
assessment could be understood here as an attitude of students
towards the assessment in the Arts class and the place self-
assessment has in this subject. As part of the research, we have
introduced a teaching aid into the educational process — the Arts
workbook (Kmet, 2020). Through the use of a non-standardized
evaluation tool and teaching, we wanted to examine the students
attitudes towards evaluation and proposed changes. The
workbook was aso useful in self-evaluation (critica thinking).
We were interested in the students' attitudes towards evaluation,
which is closely connected with self-evaluation and
understanding of evaluation processes in Arts (Valachova,
2011). The research was further specified in research objectives
and research questions (Gavora, 2008; Betz, 2009).
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The aim of the research was to examine the issue of evauation
and self-evaluation in the school subject Arts. Using research
methods hereunder, the aim was to find out how the introduction
of a workbook into Arts affects the students attitude to
evaluation and self-evaluation in this subject. Another aim was
to find out the relationships between evaluation, learning and
creative activities in Arts classes in primary education. The
target group of the research was the fourth grade students
(elementary school, Kmet’, 2018). In order to integrate this non-
standardized evaluation tool into the teaching process and to
study the impact this element would have on a specific
phenomenon (evaluation) we implemented the participant
observation research method.

The aim was to obtain data that will become the basis of the
proposed theory. Aware of the methodological specifics of
qualitative research, and with an increasing number of research
guestions, we determined that the method is definitive when
additional data no longer contribute to a better understanding of
the given concept (saturation).

In our case, we chose the method of an unstructured observation.
The observation was carried out at fourteen meetings (the
fifteenth meeting was dedicated to personal interviews, Gavora,
2008). Each session lasted two 45-minute lessons plus a ten-
minute break in between lessons. The total observation time was
46.66 hours (sixty minutes-long hours). We performed an
analysis of the Arts portfolio. In order to better understand the
individual phenomena detected during the observation, we
decided to supplement data using another research method: the
analysis of personal documents. After getting all the information
necessary, we proceeded to the last research method. As the two
previous methods expanded the number of research questions,
they provided us with data to formulate certain theories, which
we tried to supplement with the third research method. The third
research method was a group interview. When creating a
discussion group, not only the number of members is important,
but also internal homogeneity plays a crucia part. It is mainly
about equality in terms of education and social position.
Inequality of members of the discussion group could distort the
results and bring imbalance to the group (in favour of the
dominant participant). A characteristic feature of this method is
that discussion plays a crucial role. The researcher acted as a
host, who managed the discussion. Data were obtained in the
form of video recordings. The interviews were conducted in a
safe and undisturbed environment of the school library. The
length of the interviews ranged from 20 to 25 minutes per
student. The interview was semi-structured.

3 Research part

The research was carried out over a period of one and a half
years. As it was a qualitative research, we have set up a general
framework. The first pat of the research (participant
observation) was finished following a personal interview with
the participants, during which topics related to the research were
discussed in depth with each participant individualy. This
interview provided enough qualitative data to obtain basic codes.
We used the time gap between individual stages to verify the
stability of the information obtained over the course of four
months during which students worked with their workbook in
the Arts classes.

The group interview followed six months after the end of the
participant observation. The fact that the pupils got older (half a
year older) helped us as students became mentally and
intellectually more mature. This could have a positive effect on
their ability to express their opinion and engage in discussion.

To evaluate the collected data, we used the "grounded theory"
research method, which relies on three main research processes:
open coding, axia coding, and selective coding. In the first step
of open coding, we subjected the obtained data to a thorough
study with the aim of creating conceptual |abels.

This process is aso called phenomenon labelling. There are
several approaches to analyze transcript texts. The essence of

this process is the analysis and conceptualization of the
observation itself or the word (in both cases, the transcription of
what was seen and heard). When analysing a specific transcript,
it is possible to focus on individual words, on sentences as a
whole or on paragraphs of the text. We chose a word-by-word
analysis approach. The reason for choosing such an approach
was the fact that we are working with information provided by
children - students around the age of ten. Their verbal expression
skills are not developed to such an extent that their statements
would form coherent paragraphs of the text (in the transcript). In
qualitative research, one of the most demanding operationsis the
processing a large amount of information and ongoing results
overview (évec, 2000; Gavora, 2010; Svec, 2011; Sevéovi¢ et
al., 2022).

4 Results evaluation

The complex and most common phenomenon that appeared
throughout the research was calling the art activities “learning”.
After the introduction of a non-standardized evaluation tool
(hereinafter referred to as tool), students began to talk about the
activities they have been pursuing in the class as "we are
learning" compared to the previous one "we only draw and
paint".

Despite this, the majority of students described self-evaluation in
the Arts class as very useful. They learned to present their work,
because they do not do that in other subjects. Some students
presented their work independently in front of the whole class
for the first time (the projects they do and present on other
subjects are often group work). Acceptance of "learning" in the
Arts class was very high among the students. In contrast to this,
low activity in specific learning processes was detected (e.g. not
bringing a notebook to class, a passive approach to writing in a
notebook, etc.). This could be explained (partially) as a side
effect of introducing the novelty approach. The students were
not used to using the tool, which might explain the passivity.
The students had not yet realized the need to use the workbook
for their own benefit. Wide acceptance of this approach and the
tool could be expected after a longer period of time (1-2 years)
when evaluation and self-evaluation of the artistic skills will take
place. A significant and surprising result was that students
perceived the central category "learning” to be related to the
category "freedom". Based on the results of the research, we can
say that the students perceived the variety of teaching methods
as being given more "freedom”. The claim is based on data
analysis of student comparisons of activities in a regular Arts
class before the introduction of the workbook. The students
contrasted the old learning method (drawing and painting on
defined topics) with being alowed to use the variety of art
techniques, writing tests and working with the workbook.
Nevertheless, writing in the workbook appeared to be perceived
as the biggest negative of the established teaching aid.

Some students mentioned the joy of learning in the Arts class.
The fun form of conveying knowledge and using this knowledge
in the final art work and in the self-evaluation presentation
resulted in high acceptance of the entire learning process.
Having established the relationship between the category
"learning" and "“authority", we found the following: If the
authority is in the position of causal conditions (the scheme
above), learning means that students the expectations of the
authority. If authority is moved to the position of "context" on
the same level as, for example, an Arts class evaluation tool, the
authority becomes a source of communication. If the authority is
in the position of the causal conditions during the self-
evaluation, the self-evaluation would not fulfill its purpose (of
reflection).

The demands of authority could significantly influence the depth
of reflection. The student would try to fulfill the expectations
placed on him with his performance and prioritize them over
being honest about the results of the self-assessment. The
authority must therefore identify with the position of "context"
(see above), where the teacher/parent in the position of authority
can act as a communication partner. The reflection activity is
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transferred to the student. Self-evaluation based on entries in the
workbook was only partial. Taking notes for the presentation
was described as useful, but after several presentations it was
deemed as unnecessary. The reason for the change in attitude
was that the student improved his self-evaluation skills. We did
not manage to obtain long-term self-evaluation data (Gavora,
2008).

We consider it very important that students learn to be aware of
errors in the creation process that lead to unwanted results
already on the first stage of primary schoal. It is certainly naive
to think that the ability to reflect on mistakes and the ability to
accept them was created in such a short time (research period).
This example shows us when and how the progress in question
has taken place. During the research, the teacher drew attention
several times to making mistakes, in particular redrawing and
erasing. The goal was to draw students attention to the
importance of making mistakes and their identification in the
creative process. The evaluation tool as well as the artistic
portfolio show two different approaches to making errors.
Crossing out is a definitive sign of an error with the possibility
of making a correct statement in a new place. Erasing gives us
the possibility to correct the mistake in the same place. This
process may not have a visible trace, and therefore it is good to
reflect on the creation process right away (or short period of
time). The records in the evaluation tool lacked the necessary
quaity and frequency. Self-evaluation in the form of a
presentation was viewed positively by the students. The reasons
given included the development of presentation skills and lower
levels of shyness (Valachova et al., 2019; Kmet’, 2020).

Severa students refused to have the presentation evaluated (as
part of the end-of-the-year summative evaluation) as they were
afraid their grade would get lowered. The qualitative research
based on the grounded theory methodology gave rise to a theory
that we defined in the Selective Coding scheme (Svec, 2011).

5 Conclusion

The theory we have proposed could be verified in the context of
other theories. By doing so, the field can move forward. As far
as practical implications are concerned, the results could be
transformed into recommendations. In order for art teachers to
be able to use more diverse didactic methods, to support the
development of a wider range of abilities in students, to allow
students greater freedom in the way students realize their own
ideas and creativity, we recommend introducing the evaluation
tool (individual for each student) into the Arts class.

It is necessary to point out that the mere enforcement of one's
own understanding of the rules without making sure that
students understand them can lead to a distortion of the
perception of the teacher's authority and also to a distortion of
the Arts class asawhole.

The consequences related to this phenomenon are far-reaching,
especially in terms of how students perceive authorities (students
talk disrespectfully and derogatorily about the authority). If a
student declares that the teacher gives them grades "on a whim",
what he is actually saying is that anyone could do what a trained
teacher does. In such a casg, it is extremely important to use
comprehensible evaluation criteria to build a natural authority.
For students to understand that, we need to help them develop
metacognitive skills in understanding the use of individua
criteria and their meaning (Sevéovié, 2021; Turon, Kubik,
Sevéovig, Toth, Lakatos, 2022).
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