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Abstract: The article aims to discuss the study of the humanities in universities as the 
most important factor influencing the development of students' culture and the creative 
evolution of the individual. The methods of pedagogical influence on students are 
described. One of the essential tasks of higher education is the education of a 
comprehensively developed personality capable of competently solving the complex 
problems of modern life. The profound changes occurring today in all spheres of life 
determine the specifics of civic education and the upbringing of young people. The 
article's authors showed the importance of the role of the humanities in forming a solid 
level of civic culture, which is the basis of the civic activity of the individual. 
Furthermore, humanitarian disciplines create conditions for developing students' civic 
position and legal culture, which is the basis for the harmonious development of 
society and the state as a whole. 
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1 Introduction 
 
Humanitarian education is a body of knowledge in social 
sciences (philosophy, psychology, history, philology, law, 
economics, art criticism, etc.) and related practical skills and 
abilities. The humanities study the individual, his connection 
with nature, society, and relationships with each other. The 
subjects of the humanitarian cycle have additional features since 
they carry a spiritual load, thereby prompting a rethinking and 
awareness of what is known or assimilated – making a 
significant contribution to forming a solid level of civic culture 
of the person [1]. 

A modern person lives in a changing world, so he must be ready 
for various social and professional roles for civic and personal 
responsibility. The upbringing of a citizen and a patriot who 
actively participates in public life is the most crucial task for any 
country. The youth is the most active and mobile group in 
society. Its views and moral image have an increasingly 
significant impact on the social and economic processes taking 
place in our country. Therefore, it is necessary to know the 
psychological characteristics of the student and the ability to 
influence his personality purposefully for the successful solving 
of educational problems in higher education at the present stage. 

Humanitarianization of higher education in Ukraine, in our 
opinion, should focus on the essence of the person himself, i.e., 
be based on the following ideas: firstly, self-development is 
inherent in a person, which higher education should contribute to 
[2]; secondly, a person is open to the world and must learn to 
interact not only with his material but also spiritual values. The 
cycle of humanitarian disciplines implements essential functions 
of an educational and upbringing nature: the development of 
creative individuality, personal qualities, aesthetic taste, and 
value orientations. 

Disciplines of the humanities cycle are necessarily present in the 
curriculum of each university in the prescribed amount. Each 
academic discipline has a standard containing a minimum list of 
requirements for the assimilation of educational material that is 
presented to the student. So, for example, students, along with 
professional technical disciplines, study the following 
humanitarian fields: as a federal component – philosophy, a 
foreign language, physical culture, history; as disciplines of 
choice – cultural studies and culture of speech, political science, 
sociology, psychology, and pedagogy [12]. Thus, Ukrainian 
universities have many humanitarian disciplines of various 

orientations [7]. On the one hand, the number of hours allotted 
for their study needs to be increased. On the other hand, it needs 
to be more balanced between the humanitarian subjects 
themselves, which in a certain way, affects the quality of 
personality development. In addition, sometimes, there are 
serious problems associated with the content of these items. 
 
2 Literature Review 
 
Education brings freedom, and it is not freedom that creates 
education [40]. The value and significance of the humanities 
were discussed with renewed vigor at the beginning of this 
millennium. Technologization of all aspects of life leads to the 
emasculation of the human principle, the transformation of a 
person goes along the line: of an individual – personality – actor 
(agent of activity) → factor (human factor) → extreme 
rationalization of attitudes towards oneself, other people and the 
world → the emergence of homo sapientissimus (a rationalized 
technogenic human who prefers calculation instead of morality, 
programs instead of duty, and success instead of happiness). 
Another name for such a creature is homuter (homo vs. 
computer) [11]. 

The solution to the problem is seen in preserving the 
humanitarian component of education [21]. Students of the 
humanities faculties receive the skills of a dialogical, self-
critical, and flexible way of thinking. They discover the world 
around them, and things in it are filled with meaning, so it is 
only possible to live a successful life in the present with 
knowledge of the past. They learn that understanding the world 
and creating a meaningful world are closely related, that the 
creation of such a world is the work of many people and that it is 
accomplished in time. 

Educating civic culture issues occupied an important place in the 
history of political thought [4]. Ancient thinkers Socrates, Plato, 
Aristotle, Cicero, and Socrates emphasized that the main civil 
virtue is law-abiding, and knowledge of the laws is helpful to a 
person, contributes to his earthly happiness, and is equivalent to 
morality. In reflecting on the ideal state, Plato emphasized that 
every free person is obliged to participate in the state's 
government. Aristotle called a citizen someone who exercises a 
given state's legislative and judicial power and has a set of civil 
rights and obligations. According to the philosopher, the state's 
laws should be designed to educate citizens on essential virtues. 
The ancient Roman thinker Cicero put the fulfillment of civic 
duty above all virtues. In his opinion, civic duty is the highest 
duty of a person. 

Furthermore, citizens must study the sciences that can make 
them valuable people to the state [12]. The ideas of civic 
education and the upbringing of civic culture were further 
developed during the Renaissance and Enlightenment. In the 
16th century, the French thinker Jean Bodin suggested that every 
person should help strengthen the power and fulfill the state's 
laws, that is, in the language of modern political science, fulfill 
his civic duty and be civic active. The most important aspects of 
civic education are also reflected in the works of Spinoza, 
Locke, Montesquieu, and Rousseau. The importance of civic 
education and engagement can also be traced to the results of 
Dewey, Ushinsky, and Makarenko. All this indicates that the 
education of a civic culture, which is the basis of the civic 
activity of an individual, is the most important task of higher 
education.  
 
Successful upbringing requires a correct understanding of the 
laws of personality development and the conditions conducive to 
the upbringing of universal values of the personality, its 
stimulation to self-development, and self-education [8]. Marx 
defined the essence of man as the totality of all social relations, 
and Makarenko developed this idea in his theory of pedagogical 
instrumentation. The nature of the relationship of the pupil is of 
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decisive importance in education. These relationships depend on 
his activities, daily behavior, and, in general, the quality of his 
life experience [5]. Proper conduct is fixed in the form of 
positive character traits and habits, and wrong behavior is fixed 
in negative ones [14]. Appropriate methods in each case must 
deal with negative actions. It is necessary to touch the 
personality according to a particularly complex instrumentation 
so that the student feels like a citizen and not an object of 
education. The concept of "instrumentation" includes the 
characteristic relationships between the student, the teacher, and 
the team, which give a particular educational effect. Makarenko 
created new methods of pedagogical influence (the methods of 
"explosion," "manifestation of indignation," and "irony") and 
used the standard methods of "persuasion," "condemnation," and 
"punishment." The combination of various instrumentations 
"parallel pedagogical action" when approaching the personality.  
 
Multiple methods of pedagogical influence are formed 
empirically in the process of pedagogical activity [22]. Practice 
is a single matter, and if, in education, one recognizes the 
correctness of one practice, then even such a transfer of advice is 
impossible. A thought derived from experience is transmitted, 
but not the experience itself. Teachers must familiarize 
themselves with various techniques to choose the most 
appropriate one for each case [28]. 
 
3 Materials and Methods 
 
The disciplines of the humanitarian and socio-economic cycle 
allow the formation of such competencies of a specialist, without 
which further innovative and stable development of society is 
unthinkable: oral and written communication in the native 
language, knowledge of a second language, leadership, initiative, 
interpersonal skills, the ability to work in a team, the ability to 
criticism and self-criticism, the ability to communicate with 
specialists from other fields, the ability to work in an 
international environment, adherence to ethical values, the 
ability to plan, make decisions, the ability to adapt to new 
situations, project management [36]. 

One of the goals of studying the humanities is to create 
conditions for the further democratization of society [30]. 
Democracy presupposes the active participation of the people in 
the country's political life and the recognition of the principle of 
equality and freedom of all people. Genuine democracy can 
function in a society with a high degree of general and political-
cultural development, significant social and political activity of 
individuals and their voluntary associations, ready to defend the 
institutions of democracy. Within the framework of a given 
direction at scientific and practical conferences, students present 
the problems of forming a solid level of civic culture among 
today's youth. Civil culture implies versatile political and social 
knowledge, orientation to the values and rules of life of a 
democratic society, and mastery of these rules. 

Aesthetics, ethics, cultural studies, and literature teach morality, 
humanity, and the ability to interact with others. In cultural 
studies and psychology classes, students adapt to the system of 
interpersonal and social relations, increase their self-realization, 
develop associative thinking and creative imagination, and 
broaden their horizons [5]. Within the framework of these 
disciplines, students learn the phenomenon of culture and its role 
in human life. However, comprehending practical, cultural 
studies, everyday life, and behavioral culture are no less critical. 
Most students understand that social and cultural knowledge will 
be helpful in future professional activities. Many consider the 
culture at the level of civilization, associating it with a unique 
communication style. Among culture's main features are tact, 
politeness, tolerance, and the ability to understand another 
person. 

A significant role in forming a solid level of civic culture in the 
student's personality belongs to aesthetics, the philosophical 
science of beauty – in nature, art, and society [19]. But aesthetics 
are also beauty itself, which is essential to be able to see and 

create. Of course, it is helpful for students to know the signs of 
beauty: harmony, practicality, sense of proportion, etc. 

A special place within the framework of humanitarian education 
in Ukraine belongs to law [13]. The law provides unique 
opportunities for solving modern pedagogical problems being 
both a field of science and a lot of practical activity, allowing the 
student not only to acquire legal and related knowledge about 
various areas of public life but also to develop special abilities 
and practical skills of social action. The uniqueness of law as a 
specific form of social consciousness and social practice also 
determines the significant educational potential of legal courses. 

The study of the basics of legal knowledge by engineering and 
technical university students is considered a condition for 
improving their business skills. Therefore, when choosing the 
content and volume of legal information in the learning process, 
students learn to be guided by certain principles. The most 
important of them are the relevance and timeliness of 
information (its need for everyday life at the present or shortly); 
concreteness and accessibility (disclosure of concepts on 
examples from real life); reliability and objectivity (the optimal 
ratio of positive and negative models). 
 
The right of a citizen is a practical value [15]. Therefore, this 
tool allows one to measure one's aspirations, desires, and 
interests with the generally accepted norms of the hostel and 
achieve the set goals legally to feel confident in situations that 
are regulated or, under certain conditions, can be controlled by 
law. With this in mind, the practicality, relevance, and 
applicability of the legal knowledge and skills acquired by each 
student in real life became the criteria for selecting the material's 
content. The generalization of pedagogical methods' influence 
and the corresponding concept formation is based on the ideas of 
pedagogical instrumentation as a necessity in the approach to the 
students [37]. The starting point in the use of methods of 
pedagogical influence is the ascertainment of certain 
shortcomings in the behavior of the student and the desire to 
eradicate them by developing positive qualities. Each technique 
is due to the interaction of the following factors: 

1. The peculiarity of the created pedagogical situation. For 
example, when "showing kindness, attention, and care," a 
student who has committed an offense is struck by the 
unexpected attention of the teacher because he understands 
that he did not deserve such an attitude by his behavior. 
But with "seeming indifference," the pedagogical effect is 
created due to the contrast between the teacher's expected 
confusion and complete self-control. 

2. The content of the student's feelings in the new 
pedagogical environment contributes to the emergence of 
unknown motives for behavior and overcoming their 
shortcomings [23]. For example, "showing kindness, 
attention, and care" evokes in students joy, gratitude, 
appreciation, commitment to the teacher, and the desire to 
impress him with his good behavior. "Apparent 
indifference" gives rise to disappointment and annoyance 
in connection with an unsuccessful undertaking and, at the 
same time, respect for the teacher for his endurance and 
skill. 

3. Objective physiological and psychological patterns, based 
on which a person has specific thoughts and feelings and 
positive changes in his mind [16]. So, gratitude, a 
characteristic of "showing kindness, attention, and care," 
arises from certain relationships as one of the crucial 
sources for developing human feelings.  

The pedagogical effect of "apparent indifference" is explained 
by the laws of formation and inhibition of conditioned reflexes. 
A defiant act without the expected reinforcement loses its 
meaning and grounds for repetition. 

4 Results 
 
Civil culture is the level of nature and content of moral, legal, 
political, aesthetic, and other knowledge and skills of a person, 
helping him realize his civil rights and obligations and determine 
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his place and role in solving society's problems [24]. This 
phenomenon has some peculiarities. Firstly, civic culture 
includes a set of knowledge, skills, and abilities that determine 
the patterns of social activity of an individual, transmitted from 
generation to generation. Secondly, it is always a movement, the 
individual's desire for certain ideals, the development of the rule 
of law, and civil society. Thirdly, civic culture results from the 
interaction of external predestination (objective factors) that 
encourages a person to engage in social activity and internal 
necessity (subjective factors) – interests, values, needs, attitudes, 
etc. [17]. 

The reception of pedagogical influence is a way of organizing a 
particular pedagogical situation. Based on appropriate 
physiological and psychological patterns [16], students have new 
thoughts and feelings that encourage them to overcome their 
shortcomings. Pedagogical methods of education are very 
diverse [2, 3, 11, 15]. In order to consciously choose the means 
to achieve the goal of education and to be sure that the standards 
we have chosen are better, we must first become familiar with 
these means themselves. In our study, the following methods of 
pedagogical influence were identified: (a) persuasion; (b) 
encouragement; (c) the manifestation of kindness, attention, and 
care; (d) the manifestation of the skills and advantages of a 
teacher; (e) activation of the secret feelings of a person; (f) 
mediation; (g) flank approach, (h) the awakening of humane 
senses, moral support and strengthening of self-confidence; (i) 
organization of success in learning; (j) trust; (k) attraction to 
enjoyable activity; (l) exercise; (m) parallel pedagogical action; 
(n) order; (o) kind reproach; (p) hint; (q) seeming indifference; 
(r) irony; (s) debunking; (t) seeming distrust, (u) the 
manifestation of anger; (v) condemnation; (w) punishment; (x) 
explosion.  

The proposed classification of techniques facilitates their 
practical use, but to a certain extent, it is conditional since they 
are not clearly distinguished from each other. These techniques 
can be considered from three points of view:  

• The direct or indirect influence of the teacher on the student 
is taken into account. Among these methods, only "parallel 
pedagogical action" is an indirect influence;  

• Slow or rapid fundamental changes in the mind of the 
student are influenced, for example, when using the 
"explosion" technique;  

• The content and emotional coloring of emerging feelings 
and how positive changes in the student's behavior occur are 
considered. 
 

Constructive techniques (persuasion, encouragement, 
manifestation of kindness, attention, and care, manifestation of 
the skills and advantages of the teacher, activation of the hidden 
feelings of the educatee, mediation, flank approach, awakening 
of humane feelings, moral support and strengthening of self-
confidence, organization of success in teaching, trust, attraction 
to interesting activities, exercise) contribute to the improvement 
of behavior based on the feelings that inspire the student, for 
example, joy, self-confidence, respect for the teacher [31]. 
 
Inhibitor techniques (parallel pedagogical action, command, kind 
reproach, hint, seeming indifference, irony, debunking, seeming 
distrust, the manifestation of anger, condemnation, punishment, 
explosion) contribute to overcoming the negative qualities of the 
student. In pedagogical practice, both groups of techniques are 
combined and combined [17]. Thanks to the exceptional 
plasticity of the higher nervous activity of human, nothing 
remains immobile and unyielding, and everything can always be 
achieved and changed for the better so that the appropriate 
conditions are realized. 

The humanities must: 

• Take into account the general ideology of state policy [6];  
• Promote the development of the regional system of higher 

and secondary specialized education [38]; 

• Provide a logically consistent presentation of educational 
material; 

• Assume the use of modern methods and technical means of 
intensifying the educational process, allowing students to 
deeply master the educational material and gain skills in its 
use in practice; 

• Comply with modern scientific ideas in the subject area; 
provide interdisciplinary connections. 

 
The necessary conditions for the formation of a personality 
focused on the modern lifestyle of a highly moral person are: 

• The wealth of his inner spiritual culture; 
• Intellectual freedom; 
• High moral potential; 
• Good aesthetic taste; 
• Tolerance in interpersonal and social communication [35]. 

 
The development of all these qualities is only possible with the 
creation of an effective system of training and education. Each 
educational institution has its exceptional cultural environment, 
reflected in the ethics of interactions, extracurricular activities, 
and events traditions [39]. Within the framework of the study of 
the humanities, the entire complex of educational tasks facing 
students of a technical university is practically realized. The 
teacher constantly interacts with the pedagogical culture when he 
assimilates the culture of professional activity, living and acting 
in a certain cultural and pedagogical environment. Being the 
bearer and translator of pedagogical values, he creates and 
develops professional culture as a subject of pedagogical 
creativity. 

It is essential to pay attention to the relationship between the 
concepts of "general culture" and "civil culture" [29]. The 
relationship between these cultures is determined by the latter 
acting as a particular kind, a subsystem of culture. The concept 
of shared culture is much broader in content since various 
cultures form their richness [18]. The core uniting the general 
and civil culture is universal values and norms. They underlie 
the culture of any social community. In turn, civic culture 
contains specific values and standards. There are no rigid 
boundaries between general and civic culture. They are in the 
process of a two-way exchange. Part of the knowledge, values, 
and norms developed by civil culture can become common 
property. And vice versa, the culture of a society influences the 
formation and development of civic culture, transmitting new 
knowledge, values, and norms into it. In studying political 
science, it is imperative to find the relationship between the 
concepts of "civil culture" and "political culture." They are 
mutually intersecting subsystems of culture. Unlike civil culture, 
political culture is a more private concept that characterizes the 
political life of society. Such a culture reflects stable forms of 
political consciousness and people's activities, which determine 
the nature and direction of political processes. 

 
5 Discussion 

Thus, the general, civil and political cultures are correlated as 
general, special, and singular. Humanitarian disciplines perform 
the following specific functions in the formation of a civic 
culture for young students: 

• The function of cognition (students learn a particular set of 
knowledge and skills that they need for later life (mainly for 
subsequent study and work)); 

• The function of forming a worldview and life position; 
• Communicative function (role-based and interpersonal 

communication help students master various social roles, 
introduce them to the social structure of society, and provide 
emotional support and development) [25]; 

• Familiarization with the norms of morality and law, cultural 
values, and national traditions (there is a formation of the 
internal qualities of the individual behind the external rules 
of socially approved behavior, values, and ideals); 

• Familiarization with aesthetic, political, and civil norms; 
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• The function of social creation (involves the implementation 
by students of positive (beneficial, constructive) activities 
about the outside world: people, society, nature), etc. 
 

The civic culture of young students presupposes the presence of 
deep and systematized knowledge in the humanities, 
supplemented by civic knowledge [34]. Undoubtedly, civil 
knowledge is of particular importance since it is based on the 
idea of the individual's full participation in solving the socially 
significant tasks of society. It is this that serves as the basis for 
the formation of civic skills and abilities. 

Civil skills are mastered in various types and organizational 
forms of activity aimed at solving specific problems of the 
functioning and development of territories, regions, and the 
country as a whole [26]. A civic skill is a set of skills that help 
the student achieve optimal results in social activities. The 
formation of a civic culture among young students first involves 
the assimilation of special knowledge related to identifying the 
needs of society in its reproduction and development. 
Humanitarian knowledge plays an essential role here, which 
makes it possible to ascertain the content and orientation of the 
needs and interests of various social communities, the majority 
of the country's population. In this regard, it is imperative to 
carry out exceptional explanatory propaganda work, which 
allows orienting young people towards adopting those values, 
which ensures the country's economic, political, and spiritual 
development. 

The study of the humanities opens up great opportunities for this 
activity. In modern civic culture, the broad masses of young 
people, including students, are alienated from the values of the 
world and national culture. This primarily affects young people 
because their value system is in the process of formation, and 
their civic culture depends on how it is formed and what values 
young people choose. 

If circumstances create the character of a person, then, therefore, 
it is necessary to make the events humane [10]. Thus, the 
possibilities of education are unlimited, and the educator's 
pedagogical optimism is manifested in all students' behavior. It 
creates conditions for the re-education of those who are 
challenged to educate. In pedagogical optimism, the educator's 
worldview is manifested [19]. His politeness, delicacy, 
benevolence, and respect for the personality of the educated 
person are realized. For the active use of methods of pedagogical 
influence in specific circumstances, the teacher must know the 
principles of education: 

1. The principle of including the individual in significant 
activities, since only in this way can the teacher count on the 
full-fledged movement of the pet, which, in the conditions 
of an organized educational process, will ensure its self-
development. 

2. The principle of changing the social position as the 
introduction into the social technology of the educational 
process of conditions for the possible choice of social 
positions and the transition from one to another. Ideal 
situations for implementing this principle arise when using 
game methods of education with changes in the game role 
and, accordingly, the social position. 

3. The principle of purposeful creation of emotionally enriched 
situations prescribes the stimulation of experiences as the 
most convenient psychological mechanism for the formation 
of social attitudes and value orientations. 

4. The principle of demonstrating the consequences of the act 
of the educated person for the reference group, the attitude, 
and the assessment of which are important to him. It has 
been established that the practical demonstration of the 
troubles or joys of those people for whom the educator is not 
indifferent, the awareness of the evil or good that he has 
become a source of for them, transforms his semantic 
attitudes and value orientations. 

5. The principle of developing personal and social reflection 
provides a systematic motivation to realize and analyze 
one's intentions and behavior, influence the feelings and 

attitudes of others, predict their social expectations, counter 
actions to further self-regulate one's social behavior, and 
optimize relationships with other people. 

 
Achieving a positive result when using a pedagogical technique 
depends on the attitude or trust of the student to the teacher. 
These feelings arise when the teacher is sincerely interested in 
the student's fate. The character traits of the teacher that appear 
in the process of using the methods of pedagogical influence are 
fixed and improved in his pedagogical experience. Thus, creative 
activity achieves good results in educational work and develops 
the teacher's personal qualities [9]. 

Other positive influences can further reinforce the impact of one 
technique. Some techniques themselves contain a series of 
actions ("organization of success in learning," "moral support 
and strengthening of faith in one's strength," "exercise") [32]. 
The positive effect of the reception of pedagogical influence is 
ensured when the reception is correctly selected and used. The 
emerging feelings of the student can determine this. Indifference 
indicates that the technique used did not produce the proper 
impact. The appearance of anger or distrust of the teacher means 
that a pedagogical error was made or the technique was chosen 
unsuccessfully. 

Changes in the student's mind are complex and are achieved by 
combining various methods of pedagogical influence in a 
specific sequence following the dynamics of personality 
development. Some are more appropriate at the initial stage of 
influencing the student, others help bring things to a turning 
point, and others reinforce the received pedagogical victory. For 
example, suppose a student does not study well or behaves 
defiantly, trying to draw attention to himself. In that case, the 
teacher can see "imaginary indifference" weaken interest in such 
antics and the student's "attraction to interesting activities." 
Taking into account abilities, allow him to get carried away with 
helpful work and reveal himself, that is, to use moral support and 
support faith in one's strengths. Then the teacher can stimulate 
the "organization of learning success" until the student shows 
promising results. 

The effectiveness of the techniques depends on the student's 
personality and many other circumstances that the teacher must 
take into account. It is advisable to study the described methods 
of pedagogical influence on students as part of a unique course 
for students of a managerial profile. In the first lesson, brief 
information about the practices of pedagogical power and their 
place in the system of educational work should be presented. In 
each class, new methods of pedagogical influence should be 
studied. Each technique's theoretical characteristics in the lesson 
are illustrated and concretized by the corresponding tasks, 
including literary or newspaper text and questions.  

Therefore, questions to the text should be aimed at identifying 
the elements, the knowledge of which is necessary to reveal the 
essence of the reception of pedagogical influence and its main 
features: 

• The nature of the student's fault; 
• Objective conditions of pedagogical admission: the student's 

characteristics, family conditions, his place in the team; 
• Feature of the new pedagogical situation created by the 

teacher; 
• Objective manifestations in the student's behavior, 

indicating the planned shifts in his mind. 
 

The analysis of tasks requires the student to get acquainted with 
the theoretical material of the corresponding technique. Then, 
students independently analyze examples for each method and 
give similar examples from their own experience, recalling 
individual episodes from their school life. 

For a solid level of civic culture of student youth, the same 
values are inherent as for other social groups of the population. 
These include freedom, education, work, social work, respect for 
other people and nationalities, security, law-abidingness, etc. 
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These values represent the content-forming aspect of civic 
culture [11]. They characterize the civic position of young 
people, the direction of their aspirations and activity, and 
determine the selectivity of the attitude toward material and 
spiritual values. 

In the student's mind, the values of a civic culture are presented 
in the form of ideals, goals, and norms of his life and are 
embodied in relationships, actions, and activities. It should be 
noted that the criteria of the civic culture of young students and 
civic values are historically changeable [27]. Nevertheless, 
students' adherence to the legally established principles and 
models in their activities can indicate how much they translate 
civic values into the system of their importance. 

Based on the experience of teaching the humanities, four types 
of students can be distinguished, which differ in the level of 
development of civic culture [33]. The first type can be 
conditionally called "activists." It is characterized by knowledge 
of citizenship and active citizenship. Approximately a quarter of 
students are carriers of this type of civic culture. "Activists" are 
consciously guided by civic values and norms, building their 
role-playing behavior following them. 

The second type can be conditionally designated as "missing." 
This group is made up of young people, characterized by the 
relationship between the passive position of role-playing 
behavior and the knowledge of citizenship. Absentists are 
students who have knowledge of citizenship and share civic 
values and norms. At the same time, they are characterized by 
passive behavior in society. 

The third type can be conditionally designated as "developers." 
On the one hand, this type is characterized by partial knowledge 
of citizenship, an orientation towards universal values, and a 
readiness to participate in social activities. Among students, the 
proportion of representatives of this type is approximately half. 
They have yet to be interested in social activities. 
Representatives of this type are often able but do not perform 
prominent civil roles and are partially engaged in social 
activities.  

The fourth type can be designated by the term "nihilists." Their 
characteristic features are a need for knowledge about 
citizenship, denial of civic values and norms, and low social 
activity [20]. Among students, the proportion of representatives 
of this type is low percentage. Nihilists are not adapted to 
modern conditions of life. The consequence of such a position is 
often their passivity, sometimes aggressiveness, and ignoring 
social problems in society. 

6 Conclusion 

The problems of civil society and civic culture are research 
subjects in many social and human sciences. Distinct aspects of 
civic culture are studied by political science, law, psychology, 
sociology, cultural studies, etc. Each science gives its 
explanation for the development of civic culture. Therefore, it is 
vital to reduce the knowledge of private sciences into a holistic 
image, substantiate the socio-philosophical understanding of 
civil culture, and develop clear theoretical ideas about the 
essence of civil culture, tools, and means of its formation. 
Forming a civic culture through education is possible only if it is 
based on historical experience and an activity approach. The 
core of this system is civic education. 

Without exception, all subjects of the humanitarian cycle have a 
significant impact on the formation of a culturally highly moral 
personality of a future specialist. The very content of 
humanitarian subjects helps to develop business qualities and 
professional thinking from the standpoint of moral meaning. In 
addition, in humanities classes, students learn to select the 
necessary information, speak on the merits of the problem, take 
part in discussions, think logically, solve problems, and be able 
to apply the rules of interpersonal communication and etiquette. 

The reception of pedagogical influence is organically combined 
with the daily teaching and educational work in Ukraine. The 
peculiarity of the pedagogical situation determines the choice of 
each method. The content of the student's feelings in the new 
pedagogical environment becomes the basis for new motives for 
behavior and overcoming their shortcomings, as well as 
objective physiological and psychological patterns, based on 
which specific thoughts and feelings arise in person and positive 
changes in his mind. Methods of pedagogical influence 
contribute either to the emergence and strengthening of positive 
forms of behavior of students (constructive methods) or to the 
suppression of negative ones (techniques-inhibitors). Therefore, 
a sensible combination of different methods is needed. 
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